
Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that 
the information available is accurate. 

Section 2. Program Completers
How many candidates completed programs that prepared them to work in preschool through grade 12 settings during 
Academic Year 2012-2013 ?

2014 EPP Annual Report
CAEP ID: 32355 AACTE SID:

Institution: Inter American University of Puerto Rico - Fajardo

EPP: Teacher Education

 
 

In AIMS, the following information is current and accurate...

  Agree Disagree

Contact person

EPP characteristics

Program listings

Enter a numeric value for each textbox.
 

Number of completers in programs leading to initial teacher certification or licensure 23 

Number of completers in programs leading to a degree, endorsement, or some other 
credential that prepares the holder to serve in P-12 schools (Do not include those
completers counted above.)

0 

Total number of program completers 23

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or 
institution/organization during the 2012-2013 academic year?

Section 4. Display of candidate performance data. 

3.1 Changes in the published mission or objectives of the institution/organization or the EPP

Institutional Mission is located at the  Electronic General Catalog 2013-2015,  Page 27

3.2 The addition of programs of study at a degree or credential level different from those that were offered 
when most recently accredited

No Change / Not Applicable

3.3 The addition of courses or programs that represent a significant departure, in terms of either content or 
delivery, from those that were offered when most recently accredited

Two courses related to the PCMAS Battery Test were designed : Educ 4551 and Educ 4552 . Both courses must be
approved by a Pass of No pass grade . Electronic General Catalog  2013-2015 , page 395

3.4 A contract with other providers for direct instructional services, including any teach-out agreements

No Change / Not Applicable

Any change that means the EPP no longer satisfies accreditation standards or requirements:

3.5 Change in regional accreditation status

No Change / Not Applicable

3.6 Change in state program approval

No Change / Not Applicable

Provide a link that demonstrates candidate performance data are public-friendly and prominently displayed on the school, 
college, or department of education homepage.
The Fajardo TEP is enclosing the following performance data: Program Description, New revised TEP vision , Graduate Rates 
20013, TEP retention rates years 2010, 2011 and 2012, Results of PCMAS year 2013 .:


Fajardo TEP new alignments related to CAEP'S Standards

July 1, 2013, marked the de facto consolidation of the National Council for Accreditation of Teacher Education (NCATE) and the Teacher Education Accreditation Council (TEAC), making the Council for the Accreditation of Educator Preparation (CAEP) the new, sole specialized accreditor for educator preparation.

Under de facto consolidation, NCATE and TEAC are subsidiaries of CAEP, maintaining their recognition by the U.S. Department of Education and the Council for Higher Education Accreditation (CHEA) for the purpose of maintaining the accreditation of educator preparation providers until such time as said providers come up for accreditation under CAEP August 29, 2013 the CAEP Board of Directors at its inaugural meeting adopted new standards for CAEP. They accepted in full the recommendations of the CAEP Commission on Standards and Performance Reporting.

The Commission adopted a structure for the standards that begins with three areas of teacher preparation identified by the National Academy of Sciences 2010 report, Preparing Teachers: Building Evidence for Sound Policy. The Academy panel found that existing research provides some guidance regarding factors “likely to have the strongest effects” on outcomes for students: content knowledge; field experience; and the quality of teacher candidates. Adapting that guidance to its task, the first three standards recommended by the Commission are: 

Standard 1: Content and Pedagogical Knowledge 

Standard 2: Clinical Partnerships and Practice

Standard 3: Candidate Quality, Recruitment, and Selectivity  

 Standard 4: Program Impact

 Standard 5: Provider Quality Assurance and Continuous Improvement



As a result of this fusion, The Fajardo Campus endured in aligning the Original Claims to the new CAEP Standards and also aligning the Evaluation indicators and Questionnaires to the present CAEP’S Standards. The following table presents the Alignments of Caep’s Standards, Teac’s Fajardo Teacher Education Claims and Evaluation Indicators.









		

		CAEP'S NEW STANDARDS   

Standard  I- 



Ensures that candidates develop a deep understanding of critical concepts and principles of their discipline and by completition are able to use discipline –specific practices flexibility to advance the learning of all students toward attainment of college- and career readiness standards.



“In Task Standards”



Standard 4- Content knowledge

Standard 8- Instructional Strategies

Standard 7- Planning

Standard 3- Learning Environment

Standard 1- Learner Development

		TEAC'S FAJARDO TEP CLAIMS  





Claim I- Subject Matter Knowledge



Teacher Education Program graduates demonstrate knowledge of skills in the subject matter they teach.

		EVALUATION INDICATORS





-GPA of 2.50 or above in the following professional area curses: EDUC 2021, EDUC 2022, EDUC 2031, EDUC 2032, EDUC 2060, EDUC 2870, EDUC 2890,  EDUC 3013,  EDUC 3015 , EDUC 4011, EDUC 4012 and EDUC 4050.



-Score of 92 in the PRFT (AM-PCMAS).



-Score of 89 (Elementary Level) and 87 (Secondary Level) in the PRPT (PM-PCMAS).



-3.00 or above in a 5 point likert scale from the Cooperator Teacher and University Supervisor in items related to subject matter knowledge in the clinical practice course (EDUC 4013) where 3.00 or above is mastery.



-3.0 or above in the Graduate and Employer  and Graduate Questionnaires in a 5 point Likert Scale in items related to subject matter knowledge where 3.00 or above is mastery.



		In Task Standard



Standard 2- Learning Differences











		Cross Cutting Themes



Claim I  Multicultural 

		CC Theme Claim I  Multi cultural 



-The following courses addresses this Claim I CC Theme: GEHS 3020, GEHS 3030, GEHS 3040,  GEHS 4020, GEHS 4030 EDUC 2022, EDUC 2031, and EDUC 2870 (GPA of 2.50 or above in each curse).















		CAEP'S NEW STANDARDS	

		TEAC'S FAJARDO TEP CLAIMS



		EVALUATION  INDICATORS



		Intask standard			



Standard 3- Learning Environment

		



CC Theme Claim I: Use of Technology

			CC Theme Claim I- Use of Technology



-GPA of 2.50 or above in Courses: EDUC 2060 and GEIC 1010 to measure technology content knowledge and skills.



-In TEP syllabus technology is integrated across the curriculum.



-Students and faculty are trained in m-line instruction.



		Intask standard



Standard 10- Leadership Collaboration

		



CC Theme Claim I- Learn to Learn

		CC Theme Claim I- Learn to Learn



-GPA of 2.50 or above in clinical experiences curses: EDUC 1080, EDUC 2890, EDUC 3015 and EDUC 4013.

















		CAEP'S NEW STANDARDS	

		TEAC'S FAJARDO TEP CLAIMS



		EVALUATION  INDICATORS



		Intask standards



Standard 2- Hearing Differences

Standard 3- Learning Environments

Standard 5- Application of Content

Standard 6- Assessment

Standard 7- Planning

		Claim 2- Pedagogical Knowledge



Teacher Education graduates demonstrate master of pedagogical knowledge and skills necessary to apply them for teaching effectively.

		-GPA of 2.5 or above in the following professional courses related to pedagogical skills and knowledge: EDUC 3013, EDUC 2032, EDUC 4050, EDUC 2890, EDUC 3015, EDUC 4013, EDUC 3185 and EDUC 3264, EDUC 3863, EDUC 3570, EDUC 3564, EDUC 3187, EDUC 4011



-GPA of 2.50 or above in the Pre-School, K-3, 4-6, Special Education, Biology Secondary and English Elementary specialty courses.



-89 or above in the PRPT (89 elementary and 87 secondary) PCMAS PM Test.



-Mean of 3.00 or above in the Cooperator Teacher and University Supervisor in the clinical practice questionnaire, using a five point likert scale in items related to pedagogical knowledge where 3.00 or above is mastery.



-Mean of 3.00 or above in items related to pedagogical knowledge from the Graduate and Employer questionnaire using a 5 point likert scale where 3.00 or above is mastery.



		





Standard 2 : Learning Differences 







Standard 3: learning Environment 





















Standard  5: Application of Content 

Standard 7: Planning 

Standard 10:  Leadership Collaboration 

		





Cross Cutting Themes Claim 2- Multicultural Perspectives



































Cross Cutting Theme Claim2: use of Technology 







































Cross Cutting Theme Claim 2- Learn to Learn









		-Cross Cutting Themes  Claim 2 of Multicultural Perspectives



-GPA of 2.50 or above in the following  Professional Area courses: EDUC 2022, EDUC 2031, and EDUC 2870.



Mean of 3.00 or above in the Cooperator Teacher and University Supervisor in the clinical practice questionnaire, using a five point likert scale in items related to Multi Cultural Perspectives where 3.00 or above is mastery.



-Mean of 3.00 or above in items related to multi Cultural perspectives from the Graduate and Employer questionnaire using a 5 point likert scale where 3.00 or above is mastery.





 Cross cutting theme Claim 2; Technology 



Mean of 3.00 or above in the Cooperator Teacher and University Supervisor in the clinical practice questionnaire, using a five point likert scale in items related to Integration of technology   where 3.00 or above is mastery.



-Mean of 3.00 or above in items related to integration  of technology   from the Graduate and Employer questionnaire using a 5 point likert scale where 3.00 or above is mastery











Cross cutting Theme Learn to learn 

Claim2



GPA of 2.50 or above in the following medullar courses: EDUC 1080, EDUC 4011, and EDUC 4013.



Mean of 3.0 or above in items related to Learn to learn  Employer and Graduate questionnaire using a five point likert scale where 3.00 or above is mastery



Mean of 3.0 or above in items related to Learn to Learn from Cooperator Teacher and University Supervisor  questionnaire using a five point likert scale where 3.00 or above is mastery











		Professional Learning, Ethical Practice, Leadership and Collaboration



Standard 10: leadership Collaboration 





		Claim 3- Caring:  Graduates of Fajardo TEP demonstrate positive commitment and interest towards, their students, their teaching and professional growth.

		-Mean of 3.00 of above in items related to caring from Cooperator Teacher and University Supervisor in the clinical practice questionnaire (EDUC 4013) using a five point likert scale where 3.00 or above is mastery.





Mean of 3.00 of above in items related to caring from Graduate Questionnaire using a five point likert scale where 3.00 or above is mastery.





Mean of 3.00 of above in items related to caring from   Employer Questionnaire using a five point likert scale where 3.00 or above is mastery.







		GRADUATE 

		Fajardo TEP TEAC’s Claim and Appendixes



Appendix A















Appendix A



Appendix A



















Appendix C





Appendix D

		





2.1 Partnerships for clinical preparation:



-List of Cooperating Teachers and Schools

-In-service trainings for Cooperating Teachers and University Supervisor.

-Inter-reliability (of evaluation of student.



2.2 Clinical Educators



-Certification for Cooperating Teachers (List)

-Re-certification for Cooperating Teachers (List)

-Evidence of on-line course of certification pre-certification/re-certification course.



-List of faculty that meet Puerto Rico certification standards.





2.3 Clinical Experiences:



-Hours for clinical practice.

-In-service training previous to clinical practice for student teachers.

-Meetings with university clinical practice Coordinator to follow up the breath, Report of clinical experiences of student teachers.

-“Día de Logros” de Práctica Docente.









		Standard 3



Demonstrates that the quality of candidates is a continuing and purposeful part of its responsibility from recruitment, admission, through the progression of courses and clinical experiences, and to decisions that completers are preparated to teach effectively and are recommended for certification.  The provider demonstrates that development of candidate quality is the goal of educator preparation in all phases of the program.

		Fajardo TEAC’s TEP Claims



Appendix A









Appendix A









Appendix D

























Fajardo TEP Protocol for SIAAM and PCMAS

















Selectivity During Preparation

		Evaluation Indicators:



3.1 Plan for Recruitment of Diverse Candidates :



-Admission Form at UIPR



3.2 Admission Standards indicate that candidates have high academic achievement and ability:



-Pre-PEM admission requirements.

-PEM satisfactory progress of GPA of 3.00 or above in GE and professional courses.

-PCMAS level performance scores in:

     -PRFT (AM PCMAS of 92 or above)

     -PR PT (PM Elementary 89 or above 

     and Secondary 87 or above).

- GPA evaluation for Evaluation Graduation.



3.3 Additional Selectivity Factors:



-SIAAM Test (Pre-PCMAS) for 80 credits or more (demonstrate they also obtain the same score is PCMAS Test; List of students who took test and scores)

-PCMAS Review previous to PCMAS on March every year (List of PCMAS Review topics and takers)



3.4 Selectivity During Preparation



-Teacher Education Satisfactory Progress of GPA of 3.00 or above to maintain in the TEP. (List) Students in the Satisfaction Progress Report).

-Student records, letters sent for satisfactory progress.



3.5 Selection at Completition



-PCMAS score in PRFT of 92 in the AM Test.

-PCMAS score in PRPT of 89 Elementary and 87 in Secondary PM Test.

-GPA of 3.00 or above for graduation.







		Program Impact







Standard 4



Demonstrates the impact of its completers in P-12 student learning and development, classroom instruction, and schools, and the satisfaction of its completers with the relevance and effectiveness of their preparation.

		

Fajardo TEAC’s TEP Claims





Appendix B

		Evaluation Criteria







4.1 Impact on P-12 Student Learning and Development







4.2 Indicators of Teaching Effectiveness



-Mean of 3.00 or above in a five point likert scale from the Cooperating Teacher and University Supervisor in items related to pedagogical knowledge (B11 to B26) . 









4.3 Satisfaction of Employers



-GPA’s of 3.00 or above in the Employers Questionnaire using a five point likert where 3.00 or above is mastery measuring the following in the TEP graduates:

     -Mastery of subject matter they teach  (A1 to A 10)

     -Pedagogical knowledge (B11 to B26)

     -Use of technology (C27 to C32)

     -Classroom management  (D33 to 

     D39)

     -Caring (E40 to E49)

     - Diversity (F50 to F59)

     -Learn to Learn (G60 to G65)



4.4 Satisfaction of Completers



-GPA of 3.00 or above in the Graduates Questionnaire using a five point likert scale where 3.0 or above is mastery where graduates measures the following:



     -Mastery of subject matter they teach (A1 to A10)

     -Pedagogical knowledge 

     (application) (B11 to B26)

     -Use of technology (C27 to C32)

     -Classroom management (D33 to 

     D39)

      -Caring (E40 to E49)

     -Diversity (F50 to F59)

     -Learn to Learn (G60 to G65)









-August 2013- Phone interviews to graduates asking for:



     -Satisfaction of Fajardo TEP 

     Preparation

     -Mastery of subject matter they teach

     -Evaluation of their teaching 

     effectiveness in reaching that 

     students learn.



		Povider Quality Assurance and Continuos Improvement



Standard 5



Maintains a quality assurance system comprised of valid data from multiple measures, including evidence of candidate and completers positive impact in P-12 student learning and development.  The provider supports continuous improvement that is sustained and evidence based, and that evaluates the effectiveness of its completers.  The provider uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, test innovations to improve completer’s impact in P-12 student learning and development.





		Fajardo TEAC’s TEP Claims



Appendix A

Appendix D





















Appendix A









Appendix A

Appendix B



Appendix C

		

5.1 Quality and Strategic Evaluation



-Satisfactory progress norm of 3.00 teacher students.

-GPA of 3.00 for graduation

-GPA of 2.80 for clinical practice

-PCMAS results

-Academic counselors of TEP professors per specialty

-Lists of Satisfactory Progress Report

-Pre-PEM requisites and lists









5.2



-PCMAS results

-SIAAM Test Results



5.3 Continuous Improvement



-Probatory status of TEP students

-Satisfactory progress

-Pre-Graduation evaluation for clinical practice

-TEP Faculty Evaluation protocol

-TEP Faculty Recruitment protocol

-TEP Faculty In-Service Training







5.4 Completers Impact on P-12 student growth (Starting August 2014)







5.5 Evaluation of Providers:



-By Employers of TEP Graduates

-By their graduates phone

-Satisfaction Survey of Completers

-TEP Faculty Evaluation by Students







































INTERAMERICAN UNIVERSITY COHORT DEFAULT RATE 2012-2013 



As part of the annual report for the year 2013-2014, the TEP at Fajardo Campus must send the Cohort default rate from Inter-American University of Puerto Rico (IAUPR) as a university system. Also, the University cannot send the default Rate from 2013-2014, since we need to wait 12 months for our graduates to get a job and start their payments.  We do not have a Campus cohort default rate. 



 Defaulted federal student loans cost taxpayers money. By calculating cohort default rates, sanctioning schools with higher rates, and providing benefits to schools with lower rates, the Department creates an incentive for schools to work with borrowers to reduce defaults. As a result, cohort default rates help save taxpayers money.



2-year cohort default rate (CDR)

For schools having 30 or more borrowers entering repayment in a fiscal year, the school cohort default rate is the percentage of a school’s borrowers who enter repayment on certain Federal Family Education Loan (FFELs) and/or William D. Ford Federal Direct Loans (Direct Loans) during within the cohort default period and default before the end of the following fiscal year. 



The official cohort default rate for Inter American University of Puerto Rico for the two year calculation is:

		Cohort Default Rate Year (CDR)

		Percent



		CDR 2011 2-Years

		16.4



		CDR 2010 2-Years

		20.8



		CDR 2009 2-Years

		18.4





 

· On October 28, 2009, the Department of Education published in the Federal Register the regulations that will govern the calculation of the 3-year cohort default rates beginning with the FY 2009 cohort year. Section 436(e) of the Higher Education Opportunity Act of 2008 amended section 435(m) of the Higher Education Act of 1965 to implement the change from 2-year to 3-year cohort default rates. Section 436(e) (2) establishes FY 2009 as being the first cohort year that 3-year cohort default rates will be released. 

To help transition from 2-year to 3-year rates, schools will receive two cohort default rates, a 2-year and a 3-year, until September 2014 when only a 3-year rate will be released. Schools will not be subject to loss of eligibility until three consecutive years of 3-year cohort default rates have been calculated. However, it is important to note that schools will still be subject to loss of eligibility for 2-year cohort default rates until 2014.







3-year cohort default rate (CDR)

For 3-year cohort default rate, the school's cohort default rate is the percentage of a school's borrowers who enter repayment in a fiscal year on certain William D. Ford Federal Direct Loans (Direct Loans) during that fiscal year and default before the end of the second fiscal year.



The 3-year Institutional  cohort default rate for IAUPR is:

		Cohort Default Rate Year (CDR)

		Percent



		CDR 2010 3-Years

		28.9



		CDR 2009 3-Year

		27.9







Data in the table shows that we have lower than the 30% default rate established for the 3 year period . 



 We are aware that there are sanctions associated with high official cohort default rate.  If a 3-year cohort default rate that is equal to or greater than 30 percent the school must establish a default prevention task force. This task force must prepare a plan to identify the factors causing the school’s cohort default rate to exceed 30 percent and submit to the Department for review. In addition, schools with cohort default rates of 30 percent or greater for two consecutive years will have to revise their plans to implement additional procedures and also could be subject to provisional certification. In the year 2014, schools that meet certain criteria will become subject to sanctions as a result of the 3-year cohort default rates.



 As a precaution , Inter-American University of Puerto Rico (IAUPR) as a  university system ,  already established a Default Prevention and Management Plan for 2012-2015 years.    This plan provides strategies to reduce the default rate in the payment of students’ educational loans of IAUPR.  The University implemented a new Policy for the granting of loans to students.  The following preventive measures have been taken:

1. The loan will not be offered, in the automatic evaluation process, to new students

2. The loan will not be offered, in the automatic evaluation process, to students on academic probation.

3. The loan will not be offered, in the automatic evaluation process, to students that did not have or did not accept a loan in the previous academic year.

4. The loan will not be offered, in the automatic evaluation process, to students that participated in the program, but who dropped out or left their studies in the previous academic year.

5. To include and keep in the electronic web site updated information on the loans.  Links with the service agencies and the Federal Department of Education.

6. Starting on July 1, 2012, all students who wish to take loans must attend a counseling session as a condition for the loan to be awarded.  This counseling is available through the Web for distance learning students.



Note:  These students will be able to receive loans after being interviewed and counseled on their responsibilities regarding loans.



The goal of the Default Prevention and Management Plan is to develop and maintain an uninterrupted process of communication with students, to counsel them with regard to their responsibilities with student loans that will help to prevent noncompliance.  Three phases are integrated:

· Phase I, Objective 1 – To develop and maintain a process of early intervention with the student through the diverse strategies.

		Objective 2 – Improve the entrance and exit interview process and the general student counseling.

	To achieve the objectives, the University contracted Wright International Services – WISS, to contacts the students to offer them counseling on options to prevent them from noncompliance.



· Phase II, Objective – To develop and maintain an uninterrupted process of intervention and communication with the student, at the end of registration and after the student leaves the institution.

IAUPR established an agreement with the National Student Clearinghouse (NSCH) for the management of the information related to students’ registration status.  This will keep the student information updated in the agencies that make the loans and prevent payments to be made before students complete their studies.

	

· Phase III, Objective - To identify and maintain a communication system with students after they graduate, or leave their studies, with the University

· 



Faj

ardo TEP Draft Cohort Default Rate 2011 (3 yrs) 

Utilizing as a base the institutional Draft Cohort Default Rate 2011 (3 yr), the IAU Central Level at San Juan identified 264 students are from Fajardo Campus  have  loans and 56 students are in default that  belong to the Fajardo Campus ( TEP ) . Out of these 56 students fron the Fajardo Campus  , 42 TEP  students have loans only 9 students are in default rate . Therefore  the Fajardo Campus TEP defaul Rate is : 9/42= 21.42% default rate at the TEP Fajardo Campus . 











Ability of completers to be hired in education positions for which they have prepared



The University as a system does not have data regarding the ability of all TEP graduates to be hired in positions for which they have been prepared. However, as of January 2014, the Fajardo Campus with the collaboration of the Planning Office to send a Questionnaire for all TEP Specialties starting January-May 20114. 











Statistical Data for Each Fajardo Teacher Education Claims: 



 Majors and Codes of Specialties 



		Majors and their codes

		 



		MAJOR

		CODE



		Special Education

		136



		Teaching English as a Second Language at the Secondary Level

		147



		Secondary Education: Biology

		174



		Secondary Education: Social Studies

		177



		Teaching English as a Second Language at the Elementary Level

		206



		Early Childhood: Elementary Level (K-3)

		236



		Early Childhood: Elementary Level (4-6)

		237



		Early Childhood: Preschool Level*

		243

















Claim 1: Subject Matter Knowledge 



 Table 1 Claim 1:  Averages and SD of Subject Matter Knowledge Courses of Graduates per specialty year 2012-2013 

		Specialty Code 

		N 

		Mean 

		SD



		136

		3

		3.37

		.12



		174

		1

		3.92

		.29



		177

		1

		3.36

		.74



		147

		2

		3.39

		.12



		206

		3

		3.64

		.28



		236

		4

		3.43

		.15



		237

		7

		3.73

		.24



		243

		2

		3.40

		.35



		Total

		23

		

		









 Table 2 Claim 1: Averages of Subject Matter Knowledge premises of Student Teachers from Cooperator Teacher in the Clinical Experience Questionnaire, per specialty year 2012-2013 

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		4.95

		4.95

		4.95

		.000



		236

		3

		4.95

		4.85

		5.00

		.086



		237

		6

		4.67

		4.00

		5.00

		.353



		243

		2

		4.95

		4.90

		5.00

		.070



		206

		1

		4.72

		4.70

		4.75

		.035



		136

		4

		4.42

		3.95

		4.70

		.332



		Total

		18

		







 Table 3 Claim 1: Mean, minimum, Maximum and SD of Subject Matter Knowledge premises of Student Teachers from University Supervisors in the Clinical Experience Questionnaire, per specialty year 2012-2013

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		145

		1

		4.00

		4.00

		4.00

		



		236

		3

		4.90

		4.50

		5.00

		.100



		237

		5

		4.66

		4.00

		5.00

		.397



		243

		1

		4.80

		4.80

		4.80

		



		206

		1

		

		

		

		



		136

		3

		4.76

		4.70

		4.90

		.115



		Total

		14

		4.90

		4.90

		4.90

		







Table 4 Claim 1: Mean, Minimum, Maximum, and Standard Deviation of Subject Matter Knowledge premises from the Graduates Questionnaire per specialty, August to December 2013

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		145

		1

		4.00

		4.00

		4.00

		



		236

		3

		4.90

		4.50

		5.00

		.100



		237

		5

		4.66

		4.00

		5.00

		.397



		243

		1

		4.80

		4.80

		4.80

		



		206

		1

		

		

		

		



		136

		3

		4.76

		4.70

		4.90

		.115



		Total

		14

		4.90

		4.90

		4.90

		







  Claim 1: ABILITY OF COMPLETERS TO MEET LICENCING (CERTIFICATION)

	Puerto Rico Teacher Certification depends on our graduates to Pass a State Teacher Education Test name PCMAS.  This Test consists of a Battery of Tests depending on the Specializations of our graduates.  All graduates need to take the AM – TEST – Fundamental Knowledge and Communication Competencies Test (FKCT & PR – 10).  Our Elementary and Secondary Students also take a PM – Professional Competencies Test (PR 21/PR 25 – Elementary or Secondary).

	Finally also they have to take their third test which compresses of the Specialization Test for only: Special Education, Secondary Social Studies, Secondary Biology and Secondary English.   ( PR 30, PR 40, PR 50, PR 60 and PR 70).

	The College Board Puerto Rico and Latin America is in charge of administering this test for the past 15 years and they report as part of the State Agreement and University an Aggregate Assessments level Pass-rate data* for Regular Teacher Preparation Program.  This assessment pass rate depends upon the numbers of students taking the tests and the number of students passing each test.  They combine each score and produce a summary pass rate for each TEP in Puerto Rico.  As part of the TEP certification requirement in Puerto Rico, students need to maintain an average of 2.8 or above in their program studies and graduation average and also pass the PCMAS Battery Test.

	For the year 2011-12, our TEP obtained a summary pass rate of 80%, out of 81% state wide Pass Rate.  Only five students took PCMAS AM Test and four passed the test, on the other hand 5 students took the Professional Competencies test and 100% passed.  Finally 3 out of 5 students took the test and the 3 students passed the Specialization Battery Test.  In other words, only 1 out of 5 students who took this Test failed in the AM – Test, but passed the Specialization Test which means, that he (she) needs to re-take the Fundamental Knowledge & Communications Competencies Test.  (AM – PCMAS).  We cannot provide the 2012-2013  The Aggregate Assessments level Pass-rate data*  due to the fact that they were having problems in the distribution of Data this year , therefore we have not received the Data yet as of March 2014.  The following table presents the number of students taking the tests, and passing the PCMAS test per Competency for year 2011-2012 

Table 5 Claim 1:  Number of Program Completers for Fajardo TEP, Aggregate Assessment Level from the College Board of Puerto Rico year 2011-2012 

Pass-Rate Data*

		Type of Assessment

		Assessment Code

		No. of Students taking assessment

		No. of students passing assessment

		Institution Pass Rate*

( Fajardo) 

		State wide

Pass Rate





		Fundamental Knowledge and Communication Competencies



		PR 10

		5

		4

		4/5=80%

		87%



		Professional Competencies

		PR 21,

PR 25



		5

		5

		5/5=100%

		91%



		Specialization

		PR30, PR40, PR50,PR60,PR70

		3

		3

		3/3=100%

		86%



		**Summary Pass Rate

		

		5

		4

		4/5=80%

		1,238/

1522=

81%





*Aggregate Assessment Pass Rate: The proportion of program completers who pass all the test they took in each of the skills or knowledge area, among all program completers who took one or more tests in each area (Fundamental Knowledge a Communication Competencies, Professional Competencies and Specialization).

*Summary Pass Rate:  The proportion of Program completers who passed all test they took for their areas of Specialization among those who took one or more test in their specialization areas.

Fajardo TEP  is using the SIAAM Battery Test as a pre Test review previous to take the PCMAS Battery test. We performed a Correlation to determine if this previous test helps in improving the PCMAS Score and the results were thet there was a positive correlation between SIAAM AM and PM test and The PCMAS Battery test. 



 Table 6 Claim 1: Correlation between SIAAM Test Vs. PCMAS Battery TEST (Subject Matter Knowledge Claim 1)

	

		

		SIAMM 

FEB2012

		PCMAS MARCH 2012



		

		Basic Batery

		Basic Batery

		Elemental

		Elemental

		

		

		

		

		

		

		



		 Specialty/ Code

		Final Score

		Final Score

		Final Score 

		Final Score

		

		

		

		

		

		

		



		 

		a1

		a2

		b1

		b2

		

		

		

		

		

		

		



		Elemental K-3   (236)

		91

		85

		83

		108

		

		

		

		

		

		

		



		Sec. Biology      (74)

		130

		130

		56

		 

		

		

		

		

		

		

		



		Elem. Inglés      (206)

		107

		136

		82

		 

		

		

		

		

		

		

		



		Sec. Est. Soc.   (177)

		88

		96

		34

		 

		

		

		

		

		

		

		



		Elemental K-3   (236)

		108

		101

		97

		113

		

		

		

		

		

		

		



		Elemental 4-6    (237)  

		122

		115

		106

		112

		

		

		

		

		

		

		



		Special Educ.    (226)

		100

		92

		110

		121

		

		

		

		

		

		

		



		Elemental K-3    (236)

		83

		92

		80

		91

		

		

		

		

		

		

		



		Elemental K-3    (236)

		86

		78

		72

		85

		

		

		

		

		

		

		



		Edu. Especial     (226)

		79

		84

		 

		 

		

		

		

		

		

		

		



		Elemental K-3    (236)

		101

		106

		92

		101

		

		

		

		

		

		

		



		Elemental K-3    (236)

		93

		85

		95

		94

		

		

		

		

		

		

		



		Elem. English     (206)

		138

		137

		125

		130

		

		

		

		

		

		

		



		Elemental K-6    (123)  

		90

		89

		 

		 

		

		

		

		

		

		

		



		Elem. English    (206)

		109

		143

		124

		146

		

		

		

		

		

		

		



		

		Pearson r

		df

		p= .05

		2-tail

		

		

		

		

		

		

		



		Basic Batery

(AM Test) 

		0.81

		df= 13

		0.05

		sig

		

		

		

		

		

		

		



		Elemental   

		0.91

		df= 8

		0.05

		sig

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		



		Correlations  AM  Basic Battery Test 

		 

		 

		 

		 

		

		

		

		

		

		

		



		 

		 

		 

		Basic Batery 2

		

		

		

		

		

		

		



		Basic Batery 1

		Pearson Correlation

		0.81

		(**)

		

		

		

		

		

		

		



		 

		Sig. (2-tailed)

		 

		0.01

		 

		

		

		

		

		

		

		



		 

		N

		

		15

		 

		

		

		

		

		

		

		



		**

		Correlation is significant at the 0.01 level (2-tailed).

		

		

		

		

		

		

		



		AM Basic Battery, There is a positive Correlation between Fundamental Knowledge (AM Test) and Professional Knowledge (PM Test).

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		



		Correlations PM  Battery Test 

		 

		 

		 

		 

		

		

		

		

		

		

		



		 

		 

		 

		Elemental 2  PCMAS

		 

		

		

		

		

		

		

		



		Elemental 1 SIAAM 

		Pearson Correlation 

		.910(**)

		 

		

		

		

		

		

		

		



		 

		Sig.  (2-tailed)

		                             

		0.01

		 

		

		

		

		

		

		

		



		 

		N

		 

		10

		  

		

		

		

		

		

		

		



		**

		Correlation is significant at the 0.01 level (2-tailed).

		

		

		

		

		

		

		



		There is a positive correlation between SIAAM PM Test and PCMAS PM Test.

		

		

		

		

		

		

		















We are also presenting the PCMAS number of Program Completers for Fajardo TEP, Aggregate Assessment Level from the College Board of Puerto Rico year 2011-2011

 Table 7 Claim 1 : Single-Assessment Level Pass-Rate Data* Regular Teacher Preparation Program year 2010-2011     

		Type of Assessment

		Assessment Code No.

		No. of Students Taking Assessment

		No. of Students Passing Assessment

		Institution Pass Rate

		Statewide Pass Rate

		**Test Takers Rate



		Fundamental Knowledge and Communication Competencies

		PR10

		16

		13

		13 / 16= 81%

		86%

		100%



		Professional Competencies: Elementary

		PR21

		12

		9

		9 / 12= 75%

		88%

		75%



		Professional Competencies: Secundary

		PR25

		4

		3

		3 / 4= 75%

		83%

		25%



		Specialization: Spanish

		PR30

		

		

		

		82%

		



		Sepecialization: Englis

h

		PR40

		3

		3

		3 / 3= 100%

		83%

		19%



		Specialization: Math

		PR50

		

		

		

		83%

		



		Specialization: Social Studies

		PR60

		2

		0

		0 / 2= 0%

		68%

		12%



		Specialization: Science

		PR70

		2

		2

		2 / 2= 100%

		85%

		12%







*Single Assessment Pass Rate: The proportion of program completers who passed each assessment among all who took the assessment.



**Test takers Rate: The ratio of aggregate number of students taking the assessment to the number of program completers for the institution and a specific academic year.





Institution: Universidad Interamericana de PR, Recinto de Fajardo Academic Year: 2010-2011     Testing Period: 7/10-6/11 Number of Program Completers: 16



 Table 8 Claim 1:  Aggregate-Assessment Level Pass-Rate Data* Regular Teacher Preparation Program



		Type of

Assessment

		Assessment

Code Number

		No. of

 Students

 Taking 

Assessment

		No. of 

Students 

Passing 

Assessment

		Institution

 Pass Rate

		Statewide 

Pass Rate

		**Test Takers Rate



		Fundamental Knowledge and Communication Competencies

		PR10

		16

		13

		13 / 16= 81%

		86%

		100%



		Professional Competencies: Elementary

		PR21

		12

		9

		9 / 12= 75%

		88%

		75%



		Professional Competencies: Secundary

		PR25

		4

		3

		3 / 4= 75%

		83%

		25%



		Specialization: Spanish

		PR30

		

		

		

		82%

		



		Sepecialization: English

		PR40

		3

		3

		3 / 3= 100%

		83%

		19%



		Specialization: Math

		PR50

		

		

		

		83%

		



		Specialization: Social Studies

		PR60

		2

		0

		0 / 2= 0%

		68%

		12%



		Specialization: Science

		PR70

		2

		2

		2 / 2= 100%

		85%

		12%







*Aggregate Assessment Pass Rate: The proportion of program completers who passed all the tests they took in each of the skill or knowledge areas, among all program completers who took one or more tests in each area (Fundamental Knowledge and Communication Competencies, Professional Competencies and Specialization).



**Summary Pass Rate: The proportion of program completers who passed all tests they took for their areas of specialization among those who took one or more tests in their specialization areas.



Cross cutting Themes Claim 1: Subject Matter knowledge 

Cross Cutting theme Claim 1:  Technology 

 Table 9 Cross Cutting Theme Claim 1: Averages and SD of technology Courses of graduates 2012-2013 per specialty

		Specialty Code 

		N 

		Mean 

		SD



		136

		3

		3.00

		.33



		174

		1

		4.00

		.00



		177

		1

		3.00

		1.15



		147

		2

		3.00

		.00



		206

		3

		4.00

		.00



		236

		4

		3.50

		.58



		237

		7

		3.43

		.52



		243

		2

		3.50

		.00



		Total

		23

		

		







Cross cutting Theme Claim 1: Multi Cultural Perspectives Courses 

 Table 10 :Cross Cutting Theme Claim 1: Averages and SD of Multi-Cultural Courses of graduates 2012-2013 per specialty

		Specialty Code 

		N 

		Mean 

		SD



		136

		3

		3.11

		.20



		174

		1

		4.00

		.00



		177

		1

		3.50

		.55



		147

		2

		3.50

		.09



		206

		3

		3.56

		.49



		236

		4

		3.25

		.49



		237

		7

		3.69

		.25



		243

		2

		3.33

		.37



		Total

		23

		

		











Cross cutting Theme Claim 1: Learn to Learn  Courses 

 Table 11 Cross Cutting Claim 1:  Averages and SD of Learn to Learn Courses of graduates 2012-2013 per specialty

		Specialty Code 

		N 

		Mean 

		SD



		136

		33

		3.42

		.04



		174

		1

		4.00

		.00



		177

		1

		3/33

		1.15



		147

		2

		3.50

		.58



		206

		3

		3.83

		.33



		236

		4

		3.50

		.33



		237

		7

		3.81

		.31



		243

		2

		4.00

		.00



		Total

		23

		

		







		

		

		

		

		

		

		

		

		

		

		

		











Claim 2: Pedagogical Knowledge 

 Table 12 Claim 2:  Averages and SD of Pedagogical Knowledge Courses per specialty of Graduates 2012-2013 

		Specialty Code 

		N 

		Mean 

		SD



		136

		3

		3.39

		.14



		174

		1

		3.88

		.00



		177

		1

		3.57

		.00



		147

		2

		3.54

		.12



		206

		3

		3.67

		.28



		236

		4

		3.36

		.11



		237

		7

		3.65

		.25



		243

		2

		3.67

		.37



		Total

		23

		

		







Table13 Claim2: Averages and SD of Specialty Courses per specialty of Graduates 2012-201

		Specialty Code 

		N 

		Mean 

		SD



		136

		3

		3.00

		.12



		174

		1

		3.38

		.77



		177

		1

		3.92

		.29



		147

		2

		3.43

		.64



		206

		3

		3.56

		.21



		236

		4

		3.66

		.10



		237

		7

		3.65

		.22



		243

		2

		3.38

		.45



		Total

		23

		

		









Table 14 Claim 2 : Mean, Minimum, Maximum and SD  of Pedagogical Knowledge premises in Clinical Practice Questionnaire  of Student Teachers from Cooperator Teacher per specialty 2012-2013 

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		4.94

		4.94

		4.94

		.000



		236

		3

		4.86

		4.78

		4.97

		.097



		237

		6

		4.67

		4.56

		4.81

		.090



		243

		2

		4.86

		4.75

		4.97

		.155



		206

		2

		4.72

		4.70

		4.75

		.035



		136

		4

		4.48

		3.94

		4.75

		.369



		Total

		18

		

		

		

		







 Table 15  Claim 2  mean, Minimum, Maximum and SD of Pedagogical Knowledge Premises in the Clinical Practice Questionnaire  of Student Teachers from University Supervisors per specialty 2012-2013 

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		4.67

		4.67

		4.67

		



		236

		3

		4.90

		4.84

		4.98

		.071



		237

		6

		4.65

		4.29

		4.81

		.188



		243

		2

		4.88

		4.81

		4.96

		.103



		206

		2

		4.81

		4.79

		4.84

		.030



		136

		4

		4.74

		4.38

		4.88

		.246



		Total

		18

		

		

		

		







Table 16  Claim 2   Mean, Minimum, Maximum, and Standard Deviation of Pedagogical Knowledge Premises  from the Graduates Questionnaire, August to December 2013

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		145

		1

		4.00

		4.00

		4.00

		



		236

		3

		4.85

		4.63

		5.00

		



		237

		5

		4.67

		4.00

		5.00

		



		243

		          1

		4.88

		4.88

		4.88

		



		206

		1

		4.69

		4.69

		4.69

		



		136

		3

		4.64

		4.50

		4.75

		



		Total

		14

		

		

		

		











  TEP does not present the Employers' Questionnaire data, due to the fact that we administer the Employers Questionnaire every 2 years and we administered the questionnaire last year. Therefore the next data we will send from the Employer will be for 2014-2015 year. 





Cross Cutting Themes Claim 2 



Cross Cutting Theme Claim 2:  Technology 

 Table 17 Claim 2 Mean, Minimum , Maximum, and SD of Use of Technology Premises in the Clinical Practice Questionnaire  of Student Teachers from Cooperator teachers per specialty 2012-2013 

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		4.67

		4.67

		4.67

		.000



		236

		3

		5.00

		5.00

		5.00

		.000



		237

		6

		4.68

		4.25

		5.00

		.308



		243

		2

		4.91

		4.83

		5.00

		.120



		206

		2

		4.62

		4.42

		4.83

		.289



		136

		4

		4.31

		4.00

		4.67

		.292



		Total

		18

		

		

		

		







 Table 18 Claim2 mean, minimum, Maximum, and SD of Use of Technology Premises in the Clinical Practice Questionnaire of Student Teachers from University Supervisors per specialty 2012-2013 

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		4.83

		4.83

		4.83

		



		236

		3

		5.00

		5.00

		5.00

		.000



		237

		6

		4.79

		4.33

		5.00

		.274



		243

		2

		4.78

		4.78

		4.78

		.000



		206

		2

		4.72

		4.45

		5.00

		.391



		136

		4

		4.86

		4.67

		5.00

		.166



		Total

		18

		

		

		

		







Table 19 Claim 2: Mean, minimum, Maximum and SD of Use of Technology Premises in the Graduate Questionnaire per specialty 2012-2013

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		145

		1

		4.00

		4.00

		4.00

		.098



		236

		3

		4.94

		4.83

		5.00

		.648



		237

		5

		4.53

		3.67

		5.00

		



		243

		1

		4.33

		4.33

		4.33

		



		206

		1

		4.67

		4.67

		4.67

		



		136

		3

		4.50

		4.17

		4.87

		.330



		Total

		14

		

		

		

		









Cross Cutting Theme Claim 2:     Multi Cultural Perspectives 

 Table 20 Claim 2 Multi-Cultural Cross Cutting Theme: Averages and SD of Pedagogical Knowledge Courses related to Multi-Cultural per specialty of graduates 2012-2013 

		Specialty Code 

		N 

		Mean 

		SD



		136

		3

		3.44

		.00



		174

		1

		4.00

		.00



		177

		1

		3.33

		.00



		147

		2

		3.67

		.00



		206

		3

		3.33

		.55



		236

		4

		3.08

		.00



		237

		7

		3.67

		.32



		243

		2

		3.33

		1.0



		Total

		23

		

		







 Table 21 Claim 2 Multi-Cultural Cross Cutting Theme  : Mean, minimum, maximum ,and SD  Multi-Cultural Perspectives Premises from the Clinical Practice Questionnaire of Student Teachers from Cooperator Teachers per specialty 2012-2013 

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		4.95

		4.95

		4.95

		.000



		236

		3

		4.88

		4.85

		4.95

		.057



		237

		6

		4.74

		4.55

		5.00

		.171



		243

		2

		4.97

		4.95

		5.00

		.035



		206

		2

		4.75

		4.75

		4.75

		.000



		136

		4

		4.63

		4.50

		4.70

		.094



		Total

		

		

		

		

		









 Table 22  Claim 2  Multi Cultural Cross Cutting Theme:  Mean, minimum , maximum , and SD  of Multi-Cultural Perspectives  from the Clinical Practice Questionnaire of Student Teachers from University Supervisors per specialty 2012-2013 

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		4.87

		4.87

		4.87

		.000



		236

		3

		4.85

		4.83

		4.90

		.038



		237

		6

		4.84

		4.67

		5.00

		.142



		243

		2

		4.98

		4.97

		5.00

		.023



		206

		2

		4.78

		4.77

		4.80

		.023



		136

		4

		4.81

		4.60

		4.90

		.145



		Total

		18

		

		

		

		









 Table 23 Claim 2 multi Cultural Cross cutting Theme:  Mean, Minimum , Maximum , and SD  of Multi-Cultural Perspectives of Graduates from the Graduate Questionnaire per specialty 2012-2013 

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		145

		1

		4.00

		4.00

		4.00

		



		236

		3

		4.90

		4.80

		5.00

		.100



		237

		5

		4.58

		4.00

		5.00

		.531



		243

		1

		4.90

		4.90

		4.90

		



		206

		1

		4.70

		4.70

		4.70

		



		136

		3

		4.46

		4.40

		4.50

		.057



		Total

		14

		

		

		

		









Cross Cutting Theme Claim 2: Learn to Learn 

 Table 24 Claim 2 Cross cutting Theme Learn to Learn:  Averages and SD of Pedagogical Knowledge Courses related to Learn to Learn  

		Specialty Code 

		N 

		Mean 

		SD



		136

		3

		3.44

		.00



		174

		1

		4.00

		.00



		177

		1

		3.00

		.00



		147

		2

		3.67

		.00



		206

		3

		3.78

		.33



		236

		4

		3.58

		.63



		237

		7

		3.90

		.22



		243

		2

		3.75

		.50



		Total

		23

		

		







Table 25 Claim 2   Learn to Learn Cross Cutting Theme: Mean, Minimum , Maximum , and SD  of  Learn to Learn  Premises from the Clinical Practice Questionnaire of Student Teachers from Cooperator Teachers per specialty 2012-2013

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		5.00

		5.00

		5.00

		.000



		236

		3

		4.96

		4.90

		5.00

		.057



		237

		6

		4.93

		4.80

		5.00

		.081



		243

		2

		5.00

		5.00

		5.00

		.000



		206

		2

		4.85

		4.80

		4.90

		.070



		136

		4

		4.65

		4.10

		4.90

		.369



		Total

		18

		

		

		

		







Table 26 Claim 2   Learn to Learn Cross Cutting Theme:  Mean, Minimum, Maximum, and SD  of  Learn to Learn  Premises from the Clinical Practice Questionnaire of Student Teachers from  University Supervisors  per specialty 2012-2013

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		4.87

		4.87

		4.87

		.000



		236

		3

		4.95

		4.87

		5.00

		.076



		237

		6

		4.95

		4.80

		5.00

		.080



		243

		2

		5.00

		5.00

		5.00

		.000



		206

		2

		4.83

		4.73

		4.93

		.141



		136

		4

		4.90

		4.60

		5.00

		.200



		Total

		18

		

		

		

		







Table 27 Claim 2 learn to Learn  Cross Cutting Theme:  Mean, minimum , Maximum and SD  Of  premises related to Learn to Learn   of Graduates from the Graduate Questionnaire per specialty 2012-2013 

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		145

		1

		4.00

		4.00

		4.00

		



		236

		3

		4.73

		4.60

		5.00

		.230



		237

		5

		4.72

		4.00

		5.00

		.438



		243

		1

		4.60

		4.60

		4.60

		



		206

		1

		4.80

		4.80

		4.80

		



		136

		3

		4.80

		4.60

		5.00

		.200



		Total

		14

		

		

		

		







Claim 3: Caring 

Table 28 Claim 3 Caring   : Mean, Minimum , Maximum , and SD  of  Caring  Premises from the Clinical Practice Questionnaire of Student Teachers from Cooperator Teachers per specialty 2012-2013

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		5.00

		5.00

		5.00

		.000



		236

		3

		4.98

		4.95

		5.00

		.029



		237

		6

		4.84

		4.55

		5.00

		.168



		243

		2

		5.00

		5.00

		5.00

		.000



		206

		2

		4.92

		4.85

		5.00

		.106



		136

		4

		4.88

		4.85

		4.95

		.047



		Total

		18

		

		

		

		







Table 29 Claim 3 Caring   : Mean, Minimum , Maximum , and SD  of  Caring  Premises from the Clinical Practice Questionnaire of Student Teachers from University Supervisors  per specialty 2012-2013

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		174

		1

		4.85

		4.86

		4.86

		.000



		236

		3

		4.98

		4.96

		5.00

		.021



		237

		6

		4.94

		4.85

		5.00

		.070



		243

		2

		4.98

		4.97

		5.00

		.023



		206

		2

		4.67

		4.60

		4.76

		.110



		136

		4

		4.98

		4.93

		5.00

		.036



		Total

		18

		

		

		

		









[bookmark: _GoBack]Table 30 Claim 3 Caring:  Mean, Minimum, Maximum and SD  of  Caring premises  of Graduates from the Graduate Questionnaire per specialty 2012-2013 

		Specialty

		N

		Mean

		Minimum

		Maximum

		SD



		145

		1

		4.00

		4.00

		4.00

		



		236

		3

		5.00

		5.00

		5.00

		



		237

		5

		4.73

		4.00

		5.00

		.434



		243

		1

		5.00

		5.00

		5.00

		



		206

		1

		4.67

		4.67

		4.67

		



		136

		3

		4.77

		4.44

		5.00

		.296



		Total

		14

		

		

		

		







Fajardo TEP DATA and Tables per Claim  for CAEP  April 2014



http://fajardo.inter.edu/cyearontenido/academicos/TEP/The-Fajardo-Campus-TEP-data-for-2014-Annual-report-April-3-
2014.pdf

Section 5. Candidate and Program Measures
For each required measure of program impact, program outcome, or consumer information, evidence must be provided 
for programs leading to initial teacher certification or licensure. CAEP encourages EPPs to provide information on the 
optional reporting measures as well.

Yes, a program or programs leading to initial teacher certification is currently being offered. 

REQUIRED REPORTING MEASURES

Required Reporting Measures Optional Reporting Measures

5.1 Impact on P-12 learning and development

5.2 Results of completer surveys

5.3 Graduation rates

5.4 Ability of completers to meet licensing 
(certification) and any additional state
requirements

5.5 Indicators of teaching effectiveness

5.6 Results of employer surveys, and including 
retention and employment milestones

5.7 Ability of completers to be hired in education 
positions for which they have prepared

5.8 Student loan default rates and other consumer
information

5.1 Impact on P-12 learning and development. Report information on candidate performance during pre-service and 
completer performance during in-service for programs leading to an initial teacher certification or licensure.

Which of the following measures of impact on P-12 student learning is the EPP using and 
planning to use as evidence?

Assessments Data are available

Data are not available

The EPP has a plan
to collect data in the 
next two years.

The EPP does not 
currently have a plan 
to collect data within 
the next two years.

Column 1 Column 2 Column 3 Column 4

5.1.1 Candidate performance during pre-service

Unit and lesson plans

Pre-post tests of student learning

Videos of candidate instruction

Candidate reflection

Surveys of P-12 students on candidate
performance

State-adopted assessment(s) (specify)
Fundamental Knowledge and Communication
Competencies ( PCMAS, AM ) 

State-designed assessment(s) (specify)
Professional and Specialization Battery Test 
( PCMAS , PM ) 

EPP-designed assessment(s) (specify)
Pem 3: University Supervisor evaluator
instrument for k-3, 4to 4, English Elementary 
and Secondary Level . Pem 4; Cooperator 
Teacher evaluation Instrument for k-3, 4to 6,
Engolish elementary and Secondary Level, 
Pem 5: Cooperator Teacher Evaluation Instru 

Other (specify)
PEM 8 : Student Practitioner Impact on 
Student Learning in k-12 

5.1.2 Completer performance during in-service



Student achievement and/or learning 
models (e.g., value-added modeling)

EPP-designed case study

Other (specify)
 

5.2 Results of completer surveys. Report information on the satisfaction of completers of programs leading to an initial
teacher certification or licensure.

5.2.1. If "Disagree", go to 5.3

  Agree Disagree

Completer survey results are available to the EPP.

5.2.2 Which of the following descriptions characterize the completer survey(s) available on the
preparation of the EPP? (Check all that apply.)

The completer provides summary ratings of the EPP and its programs.

The completer provides responses to open-ended questions about the EPP.

The completer provides a response to questions about their preparation in at least one of the 
following areas:

   Content knowledge

   Instruction and pedagogical content knowledge

   Teaching diverse P-12 students

   Teaching P-12 students with diverse needs

   Classroom management

   Alignment of teaching with state standards

   Family and community engagement

   Assessment of P-12 student learning

   Other (Specify)
Caring, Use of Technology 

5.2.3 If applicable, after a candidate completes a program, when does the EPP administer its 
completer surveys? (Check all that apply.)

At the end of the program

Between the end of the program and one year after program completion

Between one and two years after program completion

Between two and three years after program completion

Between three and four years after program completion

More than four years after program completion

5.2.4 Indicate the EPP's access to results of completer surveys and the survey response levels.

Record a response for each row.
 

Survey administered by
No access to 
data

Access to
data

Number of completers 
surveyed

Number of responses 
received

EPP 20  13 

Individual program 0  0 

Institution or 
organization

0  0 

State 0  0 



Other (specify)
None 

0  0 

5.2.5 The EPP can demonstrate that the completer survey is...

  Agree Disagree

  Reliable (produces consistent results about completer satisfaction)

  Valid (can make an appropriate inference about completer satisfaction)

  A measure with a representative sample (demonstrates typical completer responses)

  Inclusive of stakeholder interests

 
A measure that produces actionable results (provides specific guidance to the EPP for
continuous improvement)

5.2.6 The EPP can demonstrate that it has made modifications in its preparation 
based on completer survey results.

5.3 Graduation rates. Report information on enrollment and candidate progress in programs leading to an initial teacher 
certification or licensure, as of September 1, 2013.

Enter a numeric value for each textbox.

 
Academic year a candidate was first enrolled

AY 2012-2013 AY 2011-2012 AY 2010-2011 AY 2009-2010 AY 2008-2009

Column 1 Column 2 Column 3 Column 4 Column 5 Column 6

First Time Enrollment. The number of candidates who enrolled for the first time, during a specified academic year.

Number of candidates 
who were enrolled for
the first time in a 
program leading to an 
initial teacher
certification or licensure

45  26  35  53  37 

Progress in AY 2012-2013. The number of candidates/completers who were recommended for initial teacher
certification or licensure during AY 2012-2013. List candidates according to the academic year they were first enrolled.

Number of candidates 
who were recommended
for a initial teacher 
certification or licensure 
during AY 2012-2013

23  20  36  42  60 

Example: If 15 
candidates were 
recommended an initial 
teacher certification in 
AY 2012-2013, the 
numbers across the row 
should sum to 15
(2+10+0+2+1).

2

Two candidates 
(who first 
enrolled in AY 
2012-2013) 
were 
recommended 
for an initial 
teacher
certification.

10

10 candidates 
(who first 
enrolled in AY 
2011-2012) 
were 
recommended 
for an initial 
teacher
certification.

0

Zero candidates 
(who first 
enrolled in AY 
2010-2011) 
were 
recommended 
for an initial 
teacher
certification.

2

Two candidates 
(who first 
enrolled in AY 
2009-2010) 
were 
recommended 
for an initial 
teacher
certification.

1

One candidates 
(who first 
enrolled in AY 
2008-2009) 
were 
recommended 
for an initial 
teacher
certification.



Number of 
candidates/completers 
who were not
recommended for an 
initial teacher 
certification or 
licensure...

0 

Continued in a program 9 

Been counseled out of a 
program

2 

Withdrawn from a 
program

0 

5.4 Ability of completers to meet licensing (certification) and any additional state requirements. Report 
information on candidate performance on state licensure tests for initial teacher certification or licensure.

OPTIONAL REPORTING MEASURES

5.4.1 Assessment Pass Rates reported to Title II

  Number 
taking test

Average scaled score*

(This value should be 
between 0-1.)

Number 
passing test

Pass rate 
(%)

Statewide average 
pass rate (%)

All program completers, 
2011-2012

5  0  4  80  87 

All program completers, 
2010-2011

16  0  11  69  77 

5.4.2 The EPP can demonstrate that the licensure or certification test results are...

  Agree Disagree

Representative (demonstrates typical candidate or completer performance)

Actionable (provides specific guidance for continuous improvement)

5.4.3 The EPP can demonstrate that it has made modifications in its preparation based on 
certification test results.

5.5 Indicators of teaching effectiveness. Report information on the availability of measures of teaching effectiveness
during in-service for completers of programs leading to an initial teacher certification or licensure

For which of the following measures of teaching effectiveness does the EPP have data or plan 
to collect data?

Record a response for each assessment (row).
 

Assessments Data are available

Data are not available

The EPP has a plan 
to collect data in the 
next two years.

The EPP does not 
currently have a plan 
to collect data within 
the next two years.

Column 1 Column 2 Column 3 Column 4

Completer performance during in-service

Surveys of P-12 students on completer 



performance

School district-level teacher evaluation

Employer observations

Employer surveys

EPP-designed case study

Other (specify)
Impact on P-12 learning and development 

5.6 Results of employer surveys, including retention and employment milestones. Report information on the
availability of employer satisfaction data for completers employed by school districts.

5.6.1 If "Disagree", go to 5.7

  Agree Disagree

Employer survey results are available to the EPP.

5.6.2 Which of the following descriptions characterize the employer survey(s) available? 
(Check all that apply.)

The employer provides overall summary ratings of the completer.

The employer provides responses to open-ended questions about the completer.

The employer provides a response to questions about the completer’s preparation in at least one of 
the following areas:

   Collaboration with school-based colleagues and staff

   Alignment of teaching with state standards

   Family and community engagement

   Content/subject matter

   Instructional and pedagogical content knowledge

   Development of a safe learning environment

   Assessment of P-12 student learning

   Teaching P-12 students with diverse needs

   Teaching diverse P-12 students

   Other (Specify)
We adminster the PEM 1( Employer Questionnaire every two years and will adminiter it again year 2014) 

5.6.3 Indicate the access the EPP has to results from employer surveys and their response 
levels. (Check all that apply.)

Record a response for each row.
 

Survey administered by
No access 
to data

Access to 
data

Number of 
completers
surveyed

Number of 
responses 
received

EPP    

Institution or Organization    

School District    

State    

Accreditation agency    

Other (specify)
We administer this instrument every two years.
Therefore this 2014 will have data for next annual 
report 2015 

   



5.6.4 The EPP can demonstrate that the employer survey is...

  Agree Disagree

  Reliable (produces consistent results about employer satisfaction)

  Valid (can make an appropriate inference about employer satisfaction)

 
A measure with a representative sample (demonstrates typical employer 
responses)

  Inclusive of stakeholder interests

 
A measure that produces actionable results (provides specific guidance to the EPP 
for continuous improvement)

5.6.5 The EPP can demonstrate that it has made modifications in its preparation 
based on employer survey results.

5.7 Ability of completers to be hired in education positions for which they have prepared. Report on the 
availability of employment information for completers of programs leading to an initial teacher licensure or certification, as 
of September 1, 2013.

5.7.1 If "Disagree", then go to 5.8

  Agree Disagree

The EPP has attempted to collect data on the employment status of completers.

5.7.2 What strategies have the EPP used to collect data? (Check all that apply.)

Completer survey

Employer survey

Institutional or organizational department (e.g., Alumni Office) (specify)
 

Collaboration with other EPPs

Collaboration with school districts

Collaboration with state education departments

Contracted a consultant or organization

Other (specify)
 

5.7.3 What challenges have the EPP encountered when collecting data? (Check all that apply.)

Low response rates

Inaccurate reporting of employment status

Maintaining current candidate records

Privacy issues

Insufficient resources

Other (specify)
Very Low responses due to: Change of address , change of phone and cellular numbers 

5.7.4 If "Disagree", then go to 5.8

  Agree Disagree

The EPP has access to information on the employment status of completers

5.7.5 The EPP has access to information on the employment status of completers from which 
of the following sources? (Check all that apply.)

Self-report from the completer

Third party:



   School district

   State department (specify)
 

Other (specify)
We cannot complete section 5.7.5 and 6 due to lack of responses from graduates 

5.7.6 Based on the EPP's available information, complete the chart below on the employment 
status of candidates who completed their program in Academic Year 2012-2013.

Year of program 
completion

Total 
number of 
completers

Number of completers with each employment status

Employed 
in a 
position 
for which 
they were
prepared

Employed 
in an 
education 
position 
outside of 
their
preparation

Enrolled 
in higher 
education

Employed
outside of 
the 
education 
field

Not
employed

Employment 
status 
unknown

Column 1 Column 2 Column 3 Column 4 Column 5 Column 6 Column 7 Column 8

AY 2012-2013              

Example: If 60
candidates 
completed their 
program in AY 2012-
2013, the numbers
across the row 
should sum to 60
(17+9+8+4+2+20)

60 17 9 0 4 2 20

5.8 Student loan default rates and other consumer information. Report consumer information for the educator 
preparation provider.

Indicate which of the following categories of consumer information the EPP has access to and 
publicly displays on its website. (Check all that apply.)

Record a response for each row.
 

Consumer 
information

No 
Access 
to data

Access 
to data

Publicly displayed data

3-year student loan 
default rate

http://fajardo.inter.edu/contenido/academicos/TEP/UIPR%20and%
20Fajardo%20Cohort%20Defaul%20Rate%20years%202009-12.pdf 

Average cost of 
attendance

http://fajardo.inter.edu/contenido/academicos/TEP/Cost%20of%
20attendance%20UG%20IAU%202014.pdf 

Average beginning 
salary of a program
completer

http://www.oslpr.org/2005-2008/leyes/pdf/ley-109-14-Jul-2008.pdf 

Placement patterns 
of completers

 

Other (specify)
Ability of Completers 
to Meet Licencing 
( Resultados 
PCMAS ) 

http://fajardo.inter.edu/contenido/academicos/TEP/Ability%20of%
20Completers%20to%20%20meet%20Licencing%20%202011-12%
20and%202012-13.pdf 



Section 6. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last 
Accreditation Action/Decision Report.

Section 7. Accreditation Pathway

Weakness 0.1 Evidence of candidates' subject matter knowledge

Subject matter knowledge is by some measures an area of weakness.

We aligned the assessments instruments to measuring the Three fajardo TEP Claims . 

Weakness 1.5 Evidence of valid interpretations of the assessments

Evidence indicates that some of the assessments are not yet reliable and valid.

We are assuring that the instruments the Fajardo TEP are using are reliable and also valis according to our Three Claims we are
measuring. 

Inquiry Brief. Update Appendix E to confirm the categories of evidence the faculty members rely on and have available 
to support their claims that candidates know their subjects, know pedagogy, and can teach in an effective and caring 
manner. The update should also note any new categories of evidence the faculty plans to collect.

A. Items under each category of Appendix E are examples. Programs may have more or different evidence. 

Type of Evidence

Available and in the Brief 1 Not available and not in the Brief Reason

Relied on Not Relied on For future use
Not for future 
use

for your selection

Grades

Candidate grades and grade point averages We understand that 2.5 or more 
average is a good indicator of subject
matter knowledge 

Scores on standardized tests

Candidate scores on standardized license or board examinations
Test Batteries measures subject 
matter knowledge in their 
specialization levels. We also chose 
the passing scores of each battery 
test to measure subject matter 
knowledge and also pedagogical
knowledge 

Candidate scores on undergraduate and/or graduate admission tests of subject 
matter knowledge and aptitude We do not use candidates admission 

tests scores 

Standardized scores and gains of the completers' own students We do not rely on standarized tests 
scores 

Ratings

Ratings of portfolios of academic and clinical accomplishments We do not use the grade of 
Portfolios , we rely on the Clinical 
Practice Grade , that also includes 
the Portfolio 

Third-party rating of program’s students
We do not rely on third party ratings 

Ratings of in-service, clinical, and PDS teaching We do not rely on in service ratings , 
clinical or PDS teaching 



1: Assessment results related to TEAC Quality Principle I that the program faculty uses elsewhere must be included in the 
Brief. Evidence that is reported to the institution or state licensing authorities, or alluded to in publications, Web sites, 
catalogs, and the like must be included in the Brief. Therefore, Title II results, grades (if they are used for graduation, 
transfer, and admission), admission test results (if they are used), and hiring rates (if they are reported elsewhere) would 
all be included in the Brief.

B. Provide an update of the program's data spreadsheet(s) or data tables related to the program's claims.

Section 8: Preparer's Authorization

Ratings, by cooperating teacher and college / university supervisors, of practice 
teachers' work samples

Ratings of 3.0 or above , tells us that 
our students master the skills we are 
measuring in the Questionnaire 

Rates

Rates of completion of courses and program We chose the 2.5 or above in 
measuring Claim 1: Subject matter
knowledge and also 2.5 or above in 
the specialization area to measure 
claim 2: pedagogical Knowledge 

Completers' career retention rates The institution doen not rely on 
career retention rates 

Completers' job placement rates We do not have data of career 
retention rates 

Rates of completers' professional advanced study We do not rely on cpmpleter's 
advance study 

Rates of completers' leadership roles We do not rely oncompleters 
leadership roles 

Rates of graduates' professional service activities We do not rely on professional 
service activities 

Case studies and alumni competence

Evaluations of completers by their own pupils We do not rely on evaluation of
completer's 

Completer self-assessment of their accomplishments We do not rely on completer self
assessments 

Third-party professional recognition of completers (e.g., NBPTS) We do not rely on recognition of 
completers 

Employers' evaluations of the program's completers We administer the Questionnaire 
every two years. We do not have 
data for the 2014 , next data we will 
send will be for 2014-15 

Completers' authoring of textbooks, curriculum materials, etc. We do not rely on completers 
authoring of textbooks, curriculum 
materials . 

Case studies of completers' own students' learning and accomplishment Fajardo TEP will work on the Case 
Study of our Graduates in the next 
two years. 

 Fajardo TEP DATA and Tables per Claim for CAEP April 2014



Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2014 
EPP Annual Report.

Report Preparer's Information

I am authorized to complete this report.

Name: Migdalia Cardona

Position: Full Professor and CAEP Coordinator

Phone: 787-504-7608 /787-863-2390, Ext. 2215

E-mail: migcard@hotmail.com;migdalia.cardona@fajardo.inter.edu


